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Learning Objectives
• Explore the tenets necessary to develop a successful University/Child Welfare agency
partnership for the purposes of creating educational and workforce opportunities for
Spanish-English Bilingual (SEB) BSW students.
• Review data associated with the reasons behind an increasing Latino/a/x population present
in the child welfare system.
• Describe service implications for Latino/a/x families when they do not have linguistically, and
culturally competent social workers assigned to them.
• Demonstrate how an innovative University/Child Welfare partnership can assist in preparing
SEB students for practice in the child welfare system while increasing the number of SEB
social workers available to serve Latino/a/x families.

Rationale
• Growing population of Latino/a/x nationally and in Connecticut
• Latino/a/x families are disproportionately represented in Connecticut’s DCF
system
• Significant need to have more bicultural, bilingual social workers represented in
the DCF workforce
• Cultivate a pipeline from the educational institution to the child welfare
organization to prepare future BSW Spanish-English bilingual social workers to
meet the needs of Spanish-speaking families involved in the system

NASW Standards and Indicators for
Cultural Competence in Social Work
Practice

LATINA/O/X FAMILIES

Standard 3: Cross-Cultural
Knowledge
“Social workers shall possess and continue
to develop specialized knowledge and
understanding that is inclusive of, but not
limited to, the history, traditions, values,
family systems, and artistic expressions such
as race and ethnicity; immigration and
refugee status; tribal groups; religion and
spirituality; sexual orientation; gender
identity or expression; social class; and
mental or physical abilities of various
cultural groups.”
NASW, 2015

Standard 4: CrossCultural Skills
“Social workers will use a broad
range of skills (micro, mezzo, and
macro) and techniques that
demonstrate an understanding of
and respect for the importance
of culture in practice, policy, and
research.”

NASW, 2015

Standard 7:
Diverse Workforce
“Social workers shall support
and advocate for recruitment,
admissions and hiring, and
retention efforts in social work
programs and organizations to
ensure diversity within the
profession.”

NASW, 2015

NASW, 2015

Standard 9: Language
and Communication
“Social workers shall provide
and advocate for effective
communication with clients of
all cultural groups, including
people of limited English
proficiency or low literacy skills,
people who are blind or have
low vision, people who are deaf
or hard of hearing, and people
with disabilities (Goode &
Jones, 2009).”

NASW, 2015
NASW, 2015

Commitment to Anti-Racism
and DEI Work
• UConn School of Social Work stands together in staunch opposition to
all forms of systemic racism and violence and is committed to the
principles of diversity and inclusion for all.
• As a school community we:
• commit ourselves to the analysis of structural inequities and to the promotion
of teaching, scholarship, and community/professional action that reflects this
commitment to change.
• support the principles of the Black Lives Matter movement and will work to
ensure a sense of belonging among our students, faculty, and staff of color.
• Commit to anti-racism and DEI efforts with faculty and staff and translating
our commitment into action for our social work community.

Commitment to Anti-Racism
and DEI Work
• DCF’s commitment to advancing anti-racism
• Guiding principles, values, and foundations for CT DCF’s work are:
1)
2)
3)
4)

nurturing a safe and sound culture
becoming an anti-racist organization
moving beyond equity to justice
striving for institutional transformation

DCF Sharepoint Database, 2020

Distributive Justice
According to Rawls, the basic
tenet of distributive justice puts
forth that all members of society
are afforded the same rights,
protections, opportunities,
obligations, and social benefits to
increase one’s chances in life.

Rawls, J. (1971). A theory of justice. Cambridge, MA: Harvard

Child Welfare and Protection Track
This cohort model prepares SpanishEnglish bilingual students in the BSW
program with specialized knowledge
and training in child welfare and
protection services to meet the needs
of Connecticut’s Latino/a/x families
served by the state Department of
Children and Families (DCF).

Program Goals

Increase student’s interest and knowledge in
child welfare and child protection
Provide a foundational understanding of the
skills needed to engage, assess, and secure
services that will meet the needs of Spanish
speaking families
Serve as a workforce pipeline to DCF for
bilingual Spanish-English BSW social workers

Eligibility Requirements
Students must:
• Demonstrate an interest in child welfare
• Have the ability to speak Spanish fluently
• Fluency is defined as the ability to converse with another person in a
language other than English on a variety of subjects without much strain.
• Have a minimum cumulative GPA of 2.7 and remain in good academic standing
• Have junior standing of a minimum of 54 credits by end of the fall semester
during which they apply
• Meet UConn and DCF’s internship requirements

Program Requirements
Attend track
series of
8 training
sessions

Have an
interest in
child welfare

Complete senior
internship at
DCF & apply to
DCF upon
graduation
This is a voluntary, non-credit-bearing program.
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Program Model Overview
Spring 1st semester
• Opening Reception
• Social Work History
of Child Welfare and
Protection Services
Session
• DCF 101
• Experiential
Shadowing of a DCF
Spanish-Speaking
Social Worker
• Evaluation one is
administered

Fall 2nd semester
• Understanding the
Latino/a/x Population
Session
• Understanding the
DCF Case plan conducted in Spanish
• Field Placement*
• Evaluation two is
administered
*Credit-bearing

Spring final semester
• Poster Presentation
Preparation Session
• Student Poster
Presentation
• Field Placement*
• Evaluation three is
administered
• Post BSW six-month
evaluation is
administered

DCF Training Curriculum
Asynchronous Training:

Mandated Reporter Training
(Mandatory)
Reasonable Efforts and ADA
Children in Care Bill of Rights
IPV and Practice Guide
Motivational Interviewing
Reasonable and Prudent Parent
Standards
Cross Reporting of Child Abuse and
Animal Cruelty
Child Protective Services
Investigations Policy 34-2

Synchronous Training:
DCF Antiracism Framework
Car Safety
Worker Safety
Engaging Families (2 days)
SDM Safety & Risk

Financial Stipend Support
Upon successful completion of the
Spring and Fall semesters, students
will be awarded a financial stipend of
$750.
• $250 provided after the fall semester
• $500 provided upon completion of
the program, spring semester

Program Workforce Pipeline
Requirements
• Students sign a contract agreeing to work for two years at DCF upon successful
completion of their degree and hiring process.
• Students must apply to CT DCF upon graduation.
• If the student is not hired within 3 months of completion of their degree, the
commitment to work at DCF shall be void.
• Students who do not complete their BSW program or do not remain employed
with DCF for 2 years, shall reimburse DCF for their portion of the stipend amount
of $250.
• Should the BSW student defer applying for a DCF position due to attending an
MSW program immediately upon graduation, DCF shall offer the student an
opportunity to apply 3 months after completion of the Advanced Standing MSW
program.

Poster Presentation
•
•
•
•
•
•
•
•
•

Asynchronous Training:
Mandated Reporter Training (Mandatory)
Reasonable Efforts and ADA
Children in Care Bill of Rights
IPV and Practice Guide
Motivational Interviewing
Reasonable and Prudent Parent Standards
Cross Reporting of Child Abuse and Animal Cruelty
Child Protective Services Investigations Policy 34-2

(left) Gianella Gutierrez, BSW

Virgen Guadarrama, BSW

(left) Commissioner Vannessa Dorantes, Gianella Gutierrez,
Virgen Guadarrama and Dean Heller

Highlights of Virgen’s (Vivi)
Experience
Virgen (Vivi)

• Reasonable and Prudent Parent Standards
“I’m hoping
to be
employed
DCFAnimal
and continue
Reporting
of Child
Abuseatand
• Cross
to be able to connect with Spanish-speaking
Cruelty
families
and help
them inInvestigations
any way shape
or form I
Protective
Services
Policy
• Child
can.”
34-2
“This has allowed me to bring in my culture, and
to practice and embrace the Spanish-speaking
side of me and incorporate that in the work of
social work.”
“They embrace the culture differently than I do.
It’s just an eye-opener as to how you have to be
self-aware and understand that you’re there to
learn about them and provide services based
on their needs.”
Gianella

Highlights of Gianella’s Experience
“I

remember my aunt only spoke Spanish and she had
• Reasonable and Prudent Parent Standards
difficulty talking to the social worker because not all of
• Cross Reporting of Child Abuse and Animal
them
Crueltyspeak the language”. When Gianella learned
about
opportunity
pursue her Policy
social work
Protective
ServicestoInvestigations
• Childthe
studies
with a Spanish-speaking Child Welfare and
34-2
Protection track, she decided to do it for the
experience and to support the Latino/a/x community.

Virgen (Vivi)

“The Latino/a/x community can be misunderstood
because our culture is different,” she explains. “We’re
seen differently in the system.”
“Participating in this track program has helped me
build a bridge between the educational and
professional experience by allowing me to work in a
professional setting that will prepare me
for post-graduation.”

Gianella

Cohort
graduates
with advisor
Cohort
graduates
with field
instructors

Cohort graduates
with UConn & DCF
program liaisons

Cohort
graduates with
DCF Deputy
Commissioner

Data Collection
of Students’
Experience
• Pilot project began in spring
semester 2021
• Mixed method survey is
administered after each
semester
• Post BSW six-month survey
will be conducted
• Intended outcome

Media
Highlights
• New Social Work-DCF Partnership
Prepares Students to Work With Latino
Families
• BSW Child Welfare and Protection
Track Story
• UConn Pilot Program Trains Bilingual
Social Workers to Serve Latinx Families
– NBC Connecticut

Moving Forward
• Targeted recruitment of Latino/a/x students into the BSW program
Child Welfare and Protection track
• Identify additional funding opportunities to support student stipends
on a long-term basis
• Continue to collect and analyze data
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